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MOTTO 
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ABSTRACT 
Reno Eko Prasetyo. 2019. An Analysis of Students’ Speaking Anxiety in EFL Classroom at the Third 
Semester of English Education Department of IAIN Surakarta in Academic Year 2018 / 2019. Thesis. 
English Department, Islamic Education and Teacher Training Faculty. 
 
Advisors : Dr. Yusti Arini, M.Pd. 
Key words : Anxiety, EFL students, foreign language anxiety, speaking skill. 
 
To speak in foreign languages students certainly will experience various obstacles. One of the barriers 
is from psychological aspect, which is anxiety. Anxiety is a feeling of fear, tension and apprehension 
about what‟s to come. The purpose of this study is to determine the level of students' speaking anxiety 
and to find out the dominant type of anxiety that occurred in English classroom. The objectives of this 
research are to investigate about the factors that causes anxiety experienced and to reduce the anxiety 
of eight students of the third semester of English Department of IAIN Surakarta in academic year 
2018/2019.  
The research methodology is descriptive quantitative study. Data collection techniques are 
questionnaire of foreign language class anxiety scale (FLCAS) adapted from Horwitz, E. K., Horwitz, 
M. B., & Cope, J. (1986) to determine the level of students' speaking anxiety and to find out the 
dominant type of anxiety that occurs and also using interview. The researcher took interview to know 
the exact anxiety among students in English. The interview was given to collect data related to factors 
and strategies used by students to reduce anxiety in English speaking. After collecting the data, the 
researcher analyzed the data found qualitatively. 
In the research findings, the researcher observed and studied in many dimensions to get the data. 
In order to justify it, the researcher tried to discuss it with the other relevant references. In order to 
divide the students‟ anxiety, the researcher uses FLCAS Anxiety Scale. Based on the theory of Rivers 
(in Rahayu, 2010: 28) adds that there are psychological factors in communicating which include: 
Desire to communicating, Comprehension as well as expression, Personality factors, Limitations of 
expression, Correction of errors. Based on theory Kondo and Ling (2004: 262), there are three ways to 
reduce anxiety: preparation (7 students) relaxation (5 students) positive thinking (2 students). The 
result of the analysis, the researcher found that there are 7 students (87,5%) who had very high anxiety 
(desire to communicating), then there are 3 students (37,5%) who high anxiety (personality factors), 
there are 4 students (50%) who had high anxiety (limitations of expression), and there are 4 students 
(50%) who had high anxiety (correction of errors). It means that most of students had level of anxiety 
in high level among another level that found in this research.  
Based on the findings and results of this research, the students felt the anxiety on the various level 
and the factors causing are also various. The suggestion arose according the results could be the need 
of more awareness by the teacher to students‟ anxiety. For the students, the preparation will be the first 
thing first to be enhanced, as well as to grow more confidence.  
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CHAPTER I 
INTRODUCTION 
 
A. Background Study  
Anxiety is one of the important normally and regularly occurring 
emotions. Anxiety  is a feeling where the people uncertain or hesitant with 
their ability or what they want to do. Hashempour and Mehrad (2014: 115) 
states anxiety is a natural human reaction, and it works as an important 
psychological function that is felt by many people regardless of age. 
Sometimes, anxiety takes effect when people faced with non-dangerous 
events, like exams, public speaking, a new job, a date, or even a party. It‟s a 
natural response to a threat that can be either perceived or real. In the learning 
second language, students also face anxiety especially in public speaking.  
Speaking has many different aspects including two major categories- 
accuracy, involving the correct use of vocabulary, grammar and pronunciation 
practiced through controlled and guided activities; and fluency, considered to 
be the ability to keep going when speaking simultaneously. Speaking English 
is not easy for students who do not have high self-confidence that hardly 
speaking fear, anxiety, and stress are well-managed, eliminated. When 
students want to speak a foreign language and get anxiety it may become a 
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problem for them. Sometimes, it made the failure in their profficiency. 
Thornbury (2005: 28) states that lack of vocabularies, improper grammatical, 
fears of mistakes are some factors that can contribute to speaking failure and 
causing an acute sense of anxiety when it comes to speaking. Moreover, the 
problem of language anxiety not only happens to beginner but also the 
university students who usually deal with English. 
Anxiety is one of  the serious problem  in speaking. According to Krashen 
(1981: 9), learners must receive second language input in order for acquisition 
to occur, and it is also necessary to be open to this input. Speaking anxious 
people are often those who are self-conscious and afraid of making fools of 
them, being laughed at or bullied (Skiold B, 1989: 9). Anxiety is very closely 
connected to fear of exposure since fear of speaking is often triggered by the 
sorroundings.  
Feeling anxious to speak English can make the students fail to get 
maximum score in English classroom. Anxiety will give negative effect for 
student to increase their ability in foreign language. Anxiety posed potential 
problems for language learners because it can interfere with the acquisition, 
retention and production of the new language (MacIntyre & Gardner, 1991: 
86). The learner‟s anxiety in speaking class to perform in front of the class 
may influence in some aspects, such as in language acquisition, or, to increase 
their ability in mastering the foreign language. Anxiety is one affective 
variable that can limit input from being processed by the brain, and its 
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presence may give some explanation as to why second language acquisition is 
unsuccessful for some learners. Therefore, in order to promote successful 
language acquisition, it is important for teachers to know the factors causing 
their anxiety and how the students reduce it that can help to decide ways in 
learning to decrease the students‟ anxiety. 
Based on the result of observation from C speaking class of third semester 
of English Education at IAIN Surakarta held three times among August 2018, 
researcher found signs of anxiety among the students. Many of them got 
jittery, created avoidance and reduced participating in the classroom. They 
were afraid and shy to practice with the target lnguage, in this case the target 
language is English, because they were worried about making mistake. One of 
those thought when he made a mistake, the teacher will get angry. While some 
of them believe that speaking is a difficult subject. Because in speaking 
students have to be able to produce intonation and sound well when they 
practice to speak. Anxiety comes all of them around but the researcher 
decided to select eight students to be observed as the subject of the research 
based on the observation due to showing more anxieties than other students. 
Based on the explanations above, the researcher is curious to explore 
about students‟ anxiety in EFL classroom. The researcher tries to analyze 
what factors causing the students‟ anxiety and how students solves the 
problems on it. This focuses on interrelated student‟s anxiety and speaking in 
EFL Classroom. Thus, the research carried out by the researcher is entitled 
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“An Analysis of Students’ Speaking Anxiety in EFL Classroom at the 
Third Semester of English Education Department of IAIN Surakarta in 
Academic Year 2018 / 2019” 
B. Problem Identification 
Problems related to the title above are very wide, they are not possible to 
be mentioned and resolved at once. Hence, they need for restrictions on the 
problem. It is necessary to avoid misunderstandings above the title 
interpretation as well as focusing problems, so that the problems become 
clearly studied. The researcher limits the scope and focuses on the problems. 
Is speaking one of the skills that are difficult to be learnt in teaching and 
learning process especially in English class? Do students confident to speak 
English in English class. Will anxiety become a barrier in learning English 
especially in speaking performance? Does each student have different cause 
when they feel anxious? Does each student have different strategies to reduce 
the anxiety in speaking performance? 
C. Problem Formulation 
Based on the research background mentioned earlier, the problems 
formulated in this study consist of two parts; general and specific statements. 
The general question is : “How is the students‟ anxiety in learning English ?”. 
Beside, there are three subquestions as follows : 
1. What are the levels of the students‟ anxiety in learning English? 
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2. What factors that cause the students‟ anxiety in learning English?  
3. How do the students reduce their anxiety? 
D. The Objectives of Study 
The objective of this study is to describe what factors are more probable to 
cause anxiety as perceived by the students at th third semester students of 
English Education Department of IAIN Surakarta in Academic Year 
2018/2019. Moreover, the researcher wants to understand about: 
1. To describe the levels of students„ anxiety in learning English.. 
2. To clarify the factors that cause the students‟ anxiety in learning English. 
3. To describe how the students reduce their anxiety. 
E. The Benefits of Study 
The benefits of study are : 
1. Academically 
This research is expected to enrich further study in advance and increase 
knowledge for teachers, lecturers, and tutors in determining suitable 
learning ways for students/learners. 
2. Theoretically 
This research is expected to apply the new knowledge gained during this 
research as alternative strategies reviewed from previous research and 
developed to be desirable concepts by other educators. 
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3. Practically 
This research is expected to be input for students or those learners who 
require knowledge. Hopefully, the speaking classroom activity creates 
success. 
 
 
F. Definition of Key Terms 
From explanation of the study above, researcher took several key terms as 
an instrument variable approach. This is as the basis for mutual frameworks 
aligns terms with one another in arranging the study process. There are some 
definitions of key terms to avoid missunderstanding as follows: 
1.  Anxiety  
Anxiety  is a feeling where the people uncertain or hesitant with their 
ability or what they want to do. Passer and Smith (2009: 546), anxiety as a 
state of tension and apprehension as a natural response to perceived threat. 
2. Speaking Skill 
Underwood (1997: 11) who says that speaking is perceived as a 
creative process where speakers are almost always in the position of 
formulating what they are saying as they go along and adjusting what they 
are saying as a result of the behavior of the listeners or as a result of added 
thoughts of their own. 
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3.  Foreign Language Anxiety 
According to Brown, foreign language anxiety is  feeling of 
intimidation and in adequacy over the prospect of foreign language (1991: 
81). 
CHAPTER II 
REVIEW ON RELATED LITERATURE 
A. Theoretical Review 
1. Concept on Speaking Skill 
a. Definition of Speaking and Speaking Skill 
Speaking is a process to produce the sentences directly to the 
listener in the fast process for delivering the speaker‟s idea. Speaking 
is a productive skill that can be observed directly and empirically 
(Brown, 2004: 140). The speaker should monitor what they say 
because in the speaking is tied under circumstances, listener, and 
culture.  
Therefore, the importance of speaking is undeniable as we need it 
every single time in order to have bound communication with others. 
In this case, speaking skill takes an important role in the learning of 
language. Mastering speaking in foreign language nowadays is 
important as it demands. What considers on its decency are 
vocabularies, grammar, and pronunciation. The depths of those points 
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are also significantly important. Bailey and Sevege in Celce-Murcia 
(2001:103) states speaking in a second or foreign language has often 
been viwed as the most demanding of the four skill. 
Thornbury (2005: 3) states that speaking skill is a process that 
happens concurrently with the stages of conceptualization, formulation 
(grammatically rules of sentence), and articulation. It means if we 
want to be a good speaker, monitoring the conceptualization, 
formulation, articulation should be concerned. Not only that the 
speaker should know how to use the formulation, but spelling 
(articulation) in every word also should be pronounced correctly 
because it affects the meaning (conceptualization) of sentences or it 
can be meaningless. Accuracy in choosing word can influence point of 
the message to listener that can cause the misunderstanding or 
misinterpretation. It can be nothing if the speaker doesn‟t use the rules 
of speaking activities in the communication. It means the 
conceptualization of words should be received by the listener. 
b. Types of Speaking 
According to Brown (2004: 141), there are five basic types of 
speaking as follows: 
1) Imitative 
At one end of a continuum of types of speaking performance is 
the ability to simply parrot back (imitate) a word or phrase or 
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possibly a sentence. While this is a purely phonetic level of oral 
production, a number of prosodic, lexical, and grammatical 
properties of language may be included in the criterion 
performance. We are interested only in what is traditionally 
labeled: pronunciation”; no inferences are made about the test 
takers‟ ability to understand or convey meaning or to participate in 
an interactive conversation. 
2) Intensive 
A second type of speaking frequently employed in assessment 
contexts in the production of short stretches of oral language 
designed to demonstrate competence in a narrow band of 
grammatical, phrasal, lexical, or phonological relationships (such 
as prosodic elements-intonation, stress, rhythm, juncture). The 
speaker must be aware of semantic properties in order to be able to 
respond, but interaction with an interlocutor or test administrator is 
minimal at best. Examples of intensive assessment tasks include 
directed response tasks, reading aloud, sentence and dialogue 
competition, oral questionnaires, picture-cued tasks, and 
translation up to the simple sentence level. 
3) Responsive  
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Responsive assessment tasks include interaction and test 
comprehension but at the somewhat limited level of very short 
conversations, standard greeting and small talk, simple request and 
comments, and the like. The stimulus is almost always a spoken 
prompt (in order to preserve authenticity), with perhaps only one 
or two follow-up questions. Some examples of responsive 
speaking are question and answer, giving instructions and 
directions, paraphrasing, and TSE (Test of Spoken English). 
4) Interactive  
The difference between responsive and interactive speaking is 
in the length and complexity of the interaction, which sometimes 
includes multiple exchanges and/or multiple participants. 
Interaction can take the two forms of transactional language, which 
has the purpose of exchanging specific information, or 
interpersonal exchanges, which have the purpose of maintaining 
social relationship. In interpersonal exchanges, oral production can 
become pragmatically complex with the need to speak on a causal 
register and use colloquial language, ellipsis, slang, humor, and 
other sociolinguistic conventions. The examples of interactive 
speaking are interview, role play, discussions and conversations, 
games and Oral Proficiency Interview (OPI) 
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5) Extensive (monologue) 
Extensive oral production tasks include speeches, oral 
presentations, and story-telling, during which the opportunity for 
oral interaction from listeners us either highly limited or ruled out 
altogether. Language style is frequently more deliberative and 
formal for extensive tasks, but we cannot rule out certain informal 
monologues such as casually delivered speech (for example, my 
vacation in the mountains, and a recipe for outstanding pasta 
primavera, recounting the plot of a novel or movie). 
From the explanation above, difficulties in speaking learning 
process will be discovered by students as a problem to improve their 
speaking ability, one of them is psychological factors that will affect 
public speaking process. It cannot be seen directly but evaluation 
emerges through students‟ habits with using student‟s active responses 
in the class will help to analyze how the student‟s speaking 
competences easily for deciding the treatment will be used for every 
student based on the stage of speaking. 
c. Factors Causing Problems in Speaking 
Learning foreign language is often considered to be a difficult 
aspect because the students learn all the four skills (listening, 
speaking, reading and writing). According to Cameron (2001: 17) 
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states that in applied linguistics over the last decades, it has been 
common to divide language into the four skills: listening, speaking, 
reading and writing, and then to add grammar, vocabulary and 
phonology to them. Speaking is one of difficult aspects because the 
students assume that speaking seems intuitively the most important for 
people to master a language. Through the classroom activity the 
students may develop as well as their ability to express their idea 
through speech but there is also an assumption states that speaking in 
the classroom activity is an alert, because the students have to speak in 
front of the audience. Therefore, some students may experience 
anxiety and prefer not to speak at all and because of the students feel 
unconfident they then miss the opportunities to practices speaking 
English. 
Brown (2000: 270) divides eight points as reasons that makes 
difficult speaking, they are: 
1) Clustering 
Fluent speech is phrasal, not word by word. Students can 
organize their output both cognitively and physically (in breath 
groups) through such clustering.  
2) Redundancy 
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The speaker has an opportunity to make meaning clearer 
through the redundancy of language. Students can capitalize on 
this feature of spoken language.  
3) Reduced form 
Contractions, elisions, reduced vowels, etc. All form specials 
problems in teaching spoken English. Students who do not learn 
colloquial contractions can sometimes develop a stilled, bookish 
quality of speaking that in turn stigmatize them.  
4) Performance variables 
One of the advantages of spoken language is that the process of 
thinking as you speak allows you to manifest a certain number of 
performance hesitations, pause, backtracking, and correction. 
Students can actually be taught how to pause and hesitate. 
5) Colloquial language 
Make sure your students are reasonably well acquainted with 
the words; idioms, phrases of colloquial language and those they 
get practice in producing these forms. 
6) Rate of delivery 
Another salient characteristic of fluency is rate of delivery. 
One of your tasks with teaching spoken English is to help students 
achieve an acceptable speed along with other attributes of fluency.  
7) Stress, rhythm, and intonation 
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This is the most important characteristic of English 
pronunciation, the stress – timed rhythm and intonation patterns 
convey important messages. 
8) Interaction 
As noted in the previous section, learning to produce waves of 
language in a vacuum – without interlocutors – would rob 
speaking skill of its richest component: the creativity of 
conversational negotiation. 
Based on the information above, the difficulties of speaking are 
complex which contributed to several aspects. The complexity of the 
stages of difficulties that may occur comes from physical aspect, 
sociological aspect, and psychological aspect. 
Moreover, Rivers (in Rahayu, 2010: 28) adds that there are 
psychological factors in communicating which include: 
1) Desire to communicating 
As well having something to say, the student must have the 
desire to communicate the message to some person or group of 
persons. Some students may do not have interest in joining 
speaking activity for their teacher who does not show sympathy 
and their classmates are uncongenial. Other may realize that they 
have limitations in the new language and do not want to ridicule. 
2) Comprehension as well as expression 
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Students may have acquired skill in expressing themselves in 
the new language code, but have little practice in understanding the 
language when it is spoken at a normal conversational situation.  
3) Personality factors  
Some students are talkative and others are shy or embarrassed 
if found to be in error. These characteristics affect the students‟ 
performance in speaking activity.  
4) Limitations of expression 
Students may feel frustrated when they know their choice of 
expression is limited. They cannot demonstrate the maturity of 
their thought. 
5) Correction of errors 
In several societies, people will keep their ideas if expressing 
them could cause embarrassment for themselves or for the people 
with whom they are conversing. Continual correction sometimes 
can be very irritating. 
Communication comes actually from the heart and the desire to 
express feelings is then processed in the brain and afterward is 
processed by verbal organs. As students have plenty of words yet fail 
to process them in their mind it can lead to psychological problems. 
Moreover, for those who are less talkative, it will be more difficult 
even to have the desire to speak. 
 
 
 
16 
 
 
Despite the existence of the willingness to speak, due to some 
problems, the output may be not as good as planned. This can be 
caused by some affections, mentally and/or technically. According to 
Ur (1996: 121) there are some problems faces by the learners in 
speaking activities. Those problems can be explained as follows: 
1) Inhibition  
Unlike reading, writing and listening activities, speaking 
requires some real time exposures to an audience. Learners are 
often inhibited about trying to say things in a foreign language in 
the classroom, such as worried about mistakes, fearful of criticism, 
or shy of the attention that their speech attracts. 
2) The lack of theme to be spoken 
Some learners get the difficulties in thinking of anything to 
say, they have no motivation to express themselves beyond the 
guilty feeling that they should be speaking. 
3) The low participation 
Only one participant can talk at a time if he or she is to be 
heard. In a large group, this means that each one will have only 
little time to talk. This problem is compounded by the tendency of 
some learners to dominate, while other speaks very little or not at 
all. 
4) The use of mother tongue 
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In number of classes, the learners share the same mother 
tongue. They may tend to use it because of some reasons. Firstly, it 
is easier. Secondly, it feels unnatural to speak to one another in a 
foreign language. The last, they feel less “exposed” if they are 
speaking their mother tongue. If they are talking in small groups, it 
can be quite difficult to keep using the target language. 
Anxiety can rise from various sources. It sometimes comes from 
classroom activities and methods which related to teachers 
instructionand tasks. For example, speaking activities, it appears 
frequently a one of the anxiety provoking factor. Anxiety as one of 
results of affective factors appears because several matters. There are 
several factors of speaking anxiety in the foreign language class. 
Anxiety may arise from certain speaking activities experienced by the 
learners. Tseng (2012: 84) explains some important factors of anxiety 
among the language learners in the present study as follows: 
1) Pressure by parents and teachers to get good grades at school in 
English. 
2) Lack of confidence in their ability to learn English. 
3) Fear of making mistakes and subsequent punishment or ostracism, 
fear of losing face for not being perfect. 
4) Fear of foreigners and their behavior. Because of the importance of 
English on tests for advancement in education and in society, 
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parents and teachers press students to not only attain their 
potential, but to actually produce results beyond their ability. 
5) Conditioning in childhood to believe that English in an extremely 
difficult language to learn. 
In this case, the problems faced by the students are pointing to a 
psychological and mental aspect. Even though, they have the desire to 
speak the effects of others may be a barrier for them to advance their 
speaking because the rate of the use of mother tongue leads to exposed 
feelings. Factors of anxiety can appear from many aspects. Knowing 
the factors of anxiety help to know students‟ problems that can reduce 
their anxiety. 
2. Concept on Anxiety 
a. Definition of anxiety 
Anxiety is one of the most well documented psychological 
phenomena. In general anxiety appears from human body as a 
response to a particular information. Commonly anxiety can be 
identified as a feeling of being threatened, apprehension, tension, or 
worry. 
There are several definitions of anxiety. According to Carlson and 
Buskist (1997: 570), anxiety is “a sense of apprehension of doom that 
is accompanied by certain physiological reactions, such as accelerated 
heart rate, sweaty palms, and tighness in the stomach. Furthermore, 
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anxiety arises as a response to a particular situation. Passer and Smith 
define anxiety as a state of tension and apprehension as a natural 
response to perceived threat (2009: 546). It means that people are 
naturally feels anxious when they are threatened. While according to 
Ormrod (2011: 401), anxiety is a feeling of uneasisness and 
apprehension concerning a situation with an uncertain outcome. 
Although anxiety and fear sounds similar, both are actually 
different. Halgin and Whitbourne (2007: 148) describe the difference 
between fear and anxiety, fear is natural alarm response to a dangerous 
situation while anxiety is more future-oriented, a feeling of 
apprehension and uneasiness about the possibility of something 
terrible might happen. 
From the definitions explained above about what the anxiety is, it 
can be compiled to be a comprehension that is tensional, apprehensive 
and unease feeling to make mistake in speaking performance. It can be 
said that negative feeling gives an influence towards thinking to take 
an action because of psychology interferences. 
b. Symptoms of Anxiety 
There are a number of physical and psychological symptoms 
manifest in public speaking anxiety effects include palpitations or 
increase heart rate, shallow breathing, trembling or shaking, sweating, 
dizziness or lightheadedness, feeling “weak in the knees,” freezing, 
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muscle tension, shortness of breath and nausea (Rector, Bourdeau, 
Kitchen, & Joseph: 2005: 5). In additional, according to Marsh (2018: 
6) that anxiety can be categorized into two sensations, such as: 
Physical sensations: nausea (feeling sick), tense muscles and 
headaches, pins and needles, feeling light headed or dizzy, faster 
breathing, sweating or hot flushes, a fast, thumping or irregular heart-
beat, raised blood pressure, difficulty sleeping, needing the toilet more 
frequently, or less frequently, churning in the pit of your stomach, a 
panic attack. Psychological sensations: feeling tense, nervous and 
edge, having a sense of dread, or fearing the worst, feeling like the 
world is speeding up or slowing down, feeling like other people can 
see you‟re anxious and are looking at you, feeling your mind is really 
busy with thoughts, dwelling on negative experiences, or thinking over 
a situation again and again (this is called rumination), feeling restless 
and not being able to concentrate, feeling numb. 
Anxiety shows its symptoms definitely; it is either physical or 
psychological signs will be revealed from one body when they are 
anxious. Physical symptom is easier to be seen as it commonly appears 
in the body so that we can easily point that someone is in anxious 
condition. In contrast, psychological symptom is laid in the feelings 
that are closely related to a fear. 
c. Strategies to Reduce Anxiety 
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In the teaching and learning process, especially in foreign 
language anxiety, students should understand that anxiety has an 
important function in affecting their oral communication. They should 
know how to cope and reduce their worry about speaking. There are 
many strategies for students to minimize students‟ anxiety especially 
when they perform in front of class. Meanwhile, Kondo and Ling 
(2004: 262) write in academic journal about strategies for coping with 
language anxiety, such as: 
1) Preparation 
Preparation can be considered a behavioral strategy because it 
focuses on behavioral components of language learning that are 
related to effective performance in the class. Preparation is 
effective way to help students to cope with their anxiety in oral 
performance, because they develop students‟ self-esteem in 
speaking which can minimize the level of anxiety. Students should 
try to practice speaking at least once before they present it. 
Practice in an environment that is as similar as possible to where 
they will be giving the presentation.  
Preparation is the key to feeling confident about giving a 
speech or presentation in front of class. So, preparation can 
improve students‟ proficiency of the language helping them in 
decreasing anxiety. In addition, students should develop their self-
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confidence to diminish their anxiety. Students have to exercise 
their presentations inside and outside the class and prepare 
themselves well to overcome their fears and improve their 
communication in foreign language. 
2) Relaxation 
Relaxation is characterized by its affective quality in that it 
aims at alleviating bodily tension associated with emotional 
arousal. Relaxation is one the best way to help students to coping 
with worry and anxiety in the classroom. Students should do this 
way to before performing their speeches in order to decrease their 
anxiety. A few minutes calm is a good way for the anxious 
students. Relaxing can be done by taking a deep breath and trying 
for close the eyes for a while. Students can also feel comfortable 
by forgetting everything that can make them feel uncomfortable 
and nervous. 
3) Positive Thinking 
Positive thinking is characterized by its palliative function of 
suppressing problematic cognitive processes that underlie students‟ 
anxiety. These strategies are intended to divert attention from 
stressful situation to positive and pleasant cues and bring relief to 
the anxious student. Positive thinking is one of strategies to reduce 
students‟ anxiety. It can be useful, especially for dealing with state 
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anxiety which refers to students‟ anxiety because of a specific 
evaluative situation, a test or competition, and an oral 
performance. Positive thinking is considered as an effective 
strategy for students to alleviate their speaking anxiety. Students 
have to stop their negative thinking. Therefore, students must learn 
how to talk to their selves in relaxing manner with using positive 
dialogues instead of negative one. 
4) Peer Seeking 
Peer seeking is distinguished by students‟ willingness to look 
for other students who have the same trouble in understanding in 
the class and controlling their anxiety. For the anxious student, the 
realization that others are having the same problem may serve as a 
source or reduce their burden because they have friends to sharing. 
5) Resignation 
  Resignation is characterized by students‟ reluctance to do 
anything to alleviate their language anxiety. Students reporting 
examples of resignation seem intent on minimizing the impact of 
anxiety by refusing to face the problem. Some of the actions are 
giving up, sleeping in the class. 
 The researcher argues that it is one of the extreme strategies. 
This may be causes accepting the reality is one of many ways to 
reduce stress and tension. They do not want to try and retry 
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after failing because they are afraid of more stress. Resignation 
seems to be one possible strategy choose by the students. this 
strategy only offers a temporary quick solution. Later, those 
students have to face greater problems. They may not be able to 
acquire proper mastery of the second language and may also 
fail in examination. From the theory above, it can be concluded 
that students with low language anxiety will be more successful 
in their use of coping strategies. By doing strategies in dealing 
the language anxiety: preparation, relaxation, positive thinking, 
peer seeking, and resignation. 
3. Anxiety and English language learning 
a. Foreign language anxiety 
There is a certain term for anxiety that linked to language 
performance. The term Language Anxiety and Foreign Language 
Anxiety are commonly used interchangeably. Foreign language 
anxiety is a specific anxiety which is related to language learning and 
use. According to Brown (1991: 80), foreign language anxiety is “a 
feeling of intimidation and inadequacy over the prospect of learning a 
foreign language.” in addition, according to Gardner and MacIntyre, as 
cited in Oxford, “It is fear or apprehension occuring when a learner is 
expected to perform in the target language.” Foreign language appears 
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in the form of anxiety such as: communication apprehension, test 
anxiety, and fear of negative evaluations. 
Communication Apprehension is a type of shyness characterized 
by fear of or anxiety about communication with people. According to 
McCroskey J.C. as cited in Jason S. Wrench (2002: 405) 
communication apprehension is “an individual‟s fear or anxiety 
associated with either real or anticipated communication with another 
person or persons. 
Communication apprehension plays large role in foreign language 
anxiety since interpersonal interactions are the major emphasis in 
foreign language class. In foreign language class students are required 
to communicate with the target language by ways os speaking and 
listening. Their limited capabilities in the target language may derive 
students into a communication apprehension. Communication 
apprehension exist because students think that they will have difficulty 
understanding others in listening and making one self understood in 
speaking. 
Since performance evaluation is frequent in most foreign language 
classes, test anxiety is also closely related to a discussion of foreign 
language anxiety. Based on Sarason, as cited in Oxford, test anxiety is 
“the tendency to become alarmed about the consequences of 
inadequate performance on the test or other evaluation”. It means this 
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kind of anxiety occurs in an evaluation situation. Students with test 
anxiety might have unpleasant experience on their previous test which 
makes them fear of failing the upcoming test. These students may also 
have false belief about foreign language learning. They put unrealistic 
demand that they should feel that anything than a perfect test is a 
failure. 
Another anxiety related to foreign language learning is fear of 
negative evaluation. Watson and Friend, as cited in Horwitz (1986: 
128), defined fear of negative evaluation as “apprehension about 
others‟ evaluations, avoidance of evaluative situations, and the 
expectations that other would evaluate oneself negatively.” In foreign 
language learning context, students are prone to have a fear of 
negative evaluation from both teacher as the only fluent speaker in the 
class and their peers. 
However, Horwitz and Cope (1986:128) also believe that foreign 
language anxiety is not simply the combination of those performance 
anxiety related to foreign language learning context. They also 
proposed that, “foreign language anxiety as a distinct complex of self 
perceptions, beliefs, feelings, and behaviors related to classroom 
language learning arising from the uniqueness of the language learning 
process. 
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Based on the description above, it could be said that foreign 
language anxiety is a feeling or uneasiness, nervousness, worry, and 
apprehension experienced when learning or using the target language. 
b. Effects of Foreign Language Anxiety 
Basically, uneasy feeling such anxiety will disturb students in no 
doubt. It absolutely affects students‟ learning effort and performance. 
Anxious student will think less clearly and probably make more 
mistakes. Moreover, to perform a task they have to work harder 
because anxiety makes them worry and distracts their learning process. 
Anxiety has long been recognized by educators as a potential 
problem in foreign language classroom. Anxious student will have 
difficulty in their language learning since anxiety affects cognition 
processing. According to Ormrod (2011: 402), anxiety can interfere 
with several aspects of cognition in learning process. Anxious student 
may be disturbed in paying attention to what needs to be learned, 
processing information effectively, retrieving information, and 
demonstrating skill that have previously been learned. In other words, 
foreign language anxiety belongs to debilitating anxiety because it can 
hinder language learning. Tobias (1986: 2-7), analyzed the effects of 
anxiety in the three stages of learning as follows: 
1) Input, it is the first stage consists of the individual‟s first exposure 
to a stimulus. In which learners are presented with new 
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information (external stimuli) and they encode this new 
information, assigning meaning to what they see or hear. Since 
learners have to process so many things initially, learners‟ in the 
input stage interferes with the other stages (processing and output). 
They may miss some of the information, and they try hard to make 
up for the missing input. 
2) Processing, it is the second stage in which learner‟s process input 
or the information they received in the first stage. At the 
processing stage, incoming messages are understood and learning 
occurs as new words are given meaning. Processing involves 
grouping and storing input. Since anxiety interferes with the 
cognitive process the time that learners spend on processing 
information increases. In the case of language learning, higher 
anxiety in this stage prevents learners from learning new linguistic 
forms. 
3) Output, it is the third stage in which learners attempt to use the 
information that they have learned. In the output stage, second 
language material is produced in the form of either spoken or 
written messages. The success of this stage depends heavily on the 
input and processing stages. In this stage, anxiety causes learners 
to retrieve information slowly though they may have learned the 
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material. The interference of high anxiety at this level results in 
limited output in learners‟ spoken and written products. 
Based on description above, it could be said that three stages are 
interdependent because learning occurs when each step is successfully 
accomplished the existence of foreign language anxiety can affect the 
fluency of learner‟s speech and language learning in general. 
Furthermore, it also blocks all the process of gathering new 
information for a foreign language learner in the stage of acquisition. 
c. Factors of Anxiety 
Hanifa (2018: 231-236) stated there are three factors generating 
anxiety as follows: 
1) Cognitive factor 
Cognitive factor is derived from the background knowledge of 
the student in the term of speaking skill. Thornbury (2005: 13-14) 
suggested various dimensions for different speaking events to 
classify different speaking genres, namely transactional and 
interpersonal speaking, interactive and non-interactive speaking, 
and planned and unplanned speaking. Fulcher and Davidson 
(2007: 94) stated that there are five components of speaking skill 
namely pronunciation, grammar, vocabulary, fluency, 
comprehension. Totally not understand the topic is the most 
common issue for the learner. Thus, it is important for the students 
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to enhance their knowledge of foreign language in order to build 
the apprehension and comprehension about the technical matter of 
the language. 
2) Affective factor 
Other factors of foreign language speaking anxiety are derived 
from affective factors. This goes in attention to two major 
concerns, feelings toward the topic and/or the interlocutors and 
self-consciousness. Affective factors include motivation, self-
efficacy, tolerance of ambiguity, and anxiety among others 
(Ehrman, 2003: 319). Unlike cognitive factors which aims to 
students‟ thinking processes, affective factors support to the 
feelings and personality of the learners. Every language learner 
needs to comprehend that knowledge of the topic should be 
acquired if they want to speak confidently. 
3) Performance factor 
The other factor that leads students to be confronted with 
foreign language anxiety while speaking is performance factors. 
This factor entails some particular circumstances. According to 
Horwitz et al (1986: 128), one factor that supports foreign 
language anxiety in the classroom is communication apprehension. 
Thus, students with communication apprehension commonly have 
trouble to speak with others and it is better to say that students who 
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are highly anxious may experience massive fear in every EFL 
communication. However, the level of anxiety will vary depending 
on the speaking mode. Several studies had verified that doing 
extensive speaking like having a presentation in public can be 
more challenging and is likely to generate more anxiety than 
having a single conversation. 
 
4. Measuring of Foreign Language Anxiety 
The researcher concluded that anxiety is an unpleasant emotion that is 
characterized by feeling of tension, nervousness, shyness, and fear. 
According to Horwitz (1986: 127), research into the relationship between 
anxiety and language achievement had been held back by the lack of 
reliable and valid measure of anxiety specific to language learning. The 
researcher used FLCAS (Foreign Language Classroom Anxiety Scale) by 
Horwitz to provide researcher with standard instrument for such purpose. 
This self-report measure was claimed to evaluate the degree of anxiety as 
evidenced by negative performance expectancies and social comparisons, 
psycho-physiological symptoms, and avoidance behaviors (Horwitz, 1986: 
127). The scale‟s items were developed from students‟ reports, clinical 
experience, and a review of related instruments. Based on the Horwitz, 
these are the FLCAS of anxiety scale: 
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B. Previous Study 
Many people have investigated the issue of foreign language anxiety from 
different perspective. Worde that title was students‟ perspective on foreign 
language anxiety in 2003. His investigation to the cause of language learning 
anxiety found that speaking activities, inability to comprehend, negative 
classroom experiences, fear of negative evaluation, native speakers, 
methodology, pedagogical practices and the teachers themselves as the main 
causes of learning anxiety. 
Chan and Wu that the title was a study of foreign language anxiety of EFL 
elementary school students in Taipei county in 2004. They conducted a study 
of foreign language anxiety of EFL elementary school students in taipei by the 
way of questionnarie, interviews, clasroom observations, and document 
collection, they found five sources of language anxiety. They were low 
proficiency, fear of negative evalution, competition of games, anxious 
personality, and pressure from students themselves and their parents. 
Marwan that the title was investigating students‟ foreign language anxiety 
in 2007. He investigated Indonesian students faces foreign language anxiety. 
He tried to find out the types of anxiety experienced by foreign language 
learners and the strategies the used to cope with their anxiety. Factors like 
lack of confidence, lack of preparation and fear failing the class were the 
primary causes of their anxiety. Hanifa that the title was factors generating 
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anxiety when learning EFL speaking skills in 2018. He investigated factors of 
anxiety into three categories, such as; cognitive, affective and performance 
factors. 
In an effort to explore learner coping strategies for foreign language 
anxiety, Keiko Lizuka that the title was learner coping strategies for foreign 
language anxiety in 2010. She surveyed 105 students of english language 
program at a university in Japan. The results showed that students experienced 
anxiety in some context as follows; participating in class without enough 
preparation speaking in front of the class, diffculty in following teachers (and 
classmate) talk, fear of making mistake in presentation, and students‟ feeling 
about his/her own english proficiency. 
The researcher and Worde have the similarities in investigation to the 
cause of language learning anxiety. While both has differences in the term of 
native speaker causing the anxiety. The researcher and Chan and Wu have the 
similarities in the way of taking the data such as questionnarie, interviews, 
clasroom observations, and document collection; while the difference is data 
collection.  
The researcher and Marwan have the similarities in the way of finding out 
the factors of students‟ anxiety but the differences pointed on the result which 
shown four factors meanwhile the researcher found out five causing factors of 
students‟ anxiety. The researcher and Hanifa have similarities in investigating 
 
 
 
34 
 
 
factors but Hanifa shown the general result and the researcher focused on the 
psychological factors. 
The researcher and Keiko Lizuka have similarities in the results showed 
that students experienced anxiety in some context as follows; participating in 
class without enough preparation speaking in front of the class, fear of making 
mistake, and students‟ feeling about his/her own english proficiency; while 
the difference is in diffculty in following teachers (and classmate) talk.
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Method 
This research is a descriptive qualitative research. It is multi method in 
focus, involving an interpretive, naturalistic approach to its subject matter. 
Qualitative research involves the studies use and collection of a variety of 
empirical material, personal experience, life story, interview, historical, 
international and visual that describes routine and problematic moments 
and meaning in individual‟s lives (Norman and Lincoln, 1994:2). 
The researcher uses descriptive qualitative exploratory design which 
mainly aims to investigate-understood phenomenon in an analysis of 
students‟ speaking anxiety in EFL classroom at the third semester students 
of English Education Department of IAIN Surakarta. It is used as a 
prelude to further, more in-depth research. This allows researcher to gather 
more information before developing their research questions and 
hypothesis (Marshall, 2009:99). 
According to Moloeng (2007:15), qualitative research aims to 
understand phenomenon that happen to the subject of the research, such as 
behavior, perception, motivation, action, etc. It explains the phenomenon 
holistically by words description in a natural context using specific 
method. The researcher describes the students‟ assignments and attitudes 
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while they do work appropriate with the teacher asked, and receive all 
information from any sources. 
In this case, the researcher only observes, as mentioned above, with 
students‟ speaking anxiety in EFL classroom at the third semester students 
of English Education Department of IAIN Surakarta. Therefore, the results 
are not to be generalized as general conditions of the whole students in 
Indonesia. The final result of this paper is to provide recommendation to 
an analysis of students‟ speaking anxiety in EFL classroom to be adjusted 
with steps in order to be more maximal. In order to get a better result, the 
researcher needs data as many as possible. 
B. Setting of the Research 
1. Place of the Research 
The place of the research is in IAIN Surakarta, located on Pandawa 
St. Pucangan, Kartasura, Sukoharjo region, Central Java, 57168. This 
institute is one of the favorite institutes in Surakarta. In this research, 
the researcher observes the third semester of English Education at 
IAIN Surakarta focusing on C classes. 
2. Time of the Research  
This research conducted at the English Education Department of 
IAIN Surakarta at the first semester in the academic year of 2018 / 
2019. 
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Table 3.1. Schedule of Research 
No Activities Month 
Aug Sept Oct Nov Des Jan Feb 
1 Collecting the Data 
and Literature review 
       
2 Writing Research 
Proposal 
       
3 Seminar Proposal        
4 Conducting the 
Research 
       
5 Data Reduction        
6 Data Display        
7 Analysis and 
Conclusion 
       
8 Submitting Report        
9 Final Examination        
 
C. Source of the Data 
Data was defined as the raw and unorganized information. Researcher 
collected the data from phenomenon that suitable for analysis, 
interpretation, or processing. The data which are taken by the researcher 
are included of discourse of the interpretation from the analysis. For the 
purpose of this study, the data were obtained directly from research 
respondents and were in the form of interview transcripts, field notes, and 
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documents. There were two kinds of data resources that were used in this 
research:  
1. Events 
In this study, the researcher observes students‟ speaking anxiety in 
EFL classroom. The events are all activities related in speaking class at 
the third semester students of English Education Department of IAIN 
Surakarta including the opening, core activity, and closing of the class. 
The teaching and learning process of speaking is undergone while the 
lecturer provides the feedback in the classroom. The events did in three 
times; Tuesday (4 September 2018), Friday (21 September 2018) and 
Friday (5 October 2018). 
2. Research Subject 
The subject of this study were the third semester students of 
English Education Department of IAIN Surakarta in the academic year 
of 2018 / 2019 who are selected through purposive sampling. 
Purposive sampling was a non-probability sampling which mainly 
used in qualitative research. There are eight students which are 
appropriate with the research. The students are the main factor in the 
analyzing anxiety. Students are as the object of the study that will give 
some data of the research. The students who are as subject are the third 
students of English Education Department of IAIN Surakarta in the 
academic year of 2018 / 2019. 
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D. Research Instrument 
Qualitative research is interpretive research, in which researchers 
involved in ongoing experience and continuous with the participants. 
Locke et al (in Creswell, 2014: 264) stated that this condition moreover 
brings a series of strategic issues, ethical, and personal in the process of 
qualitative research. The instrument of the research is the researcher. The 
researcher is the key instrument or the main research tool (Nasution in 
Prastowo, 2012: 43). In qualitative research, the researcher is the main 
instrument while the others can be obtained from note, tape recorder 
(video/ audio), and camera. 
According to Moleong (2002: 121), the researcher during the whole 
process of the research takes roles as a designer, data collector, analyst, 
data interpreter, and reporter of the research result. It means, the 
researchers conducted the research by themselves involving observation. 
Only human as an instrument can understand the meaning of human 
interaction, speaking the motion advance and able to understand the words 
and deeds of respondents. However, the researcher will also use some 
tools in order to record the interview activity. 
 
 
E. The Techniques of Collecting Data 
There are four basic types of data collections namely; observation, 
interviews, documents, and questionnaire (Creswell, 2008:120). In this 
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research, the researcher uses three kinds of techniques of collecting the 
data; those are (1) observation, (2) interview and (3) Questionnaire 
1. Observation 
According to Johnson and Christensen (2000:149), Qualitative 
observation involves observing all relevant phenomena and taking 
extensive field notes without specifying in advance exactly what is to 
be observed. Observational of collecting the data is used for the 
purpose of describing setting, activities, people, and meaning of what 
is observed from the perspective of the participants. The researcher 
observed directly to the collaborative learning activities in speaking 
class at the third semester students of IAIN Surakarta in the academic 
year of 2018 / 2019. As a non-participant observer in this study, the 
researcher acted as a complete observer and only presents the scene of 
action but did not interact or participate in the activity of the class. 
This type of observation is useful in exploring topics that may be 
uncomfortable for respondents to discuss (Creswell, 2008:223). 
Classroom observation did in three times; Tuesday (September 4, 
2018), Friday (September 21, 2018), Friday (October 5, 2018) in C 
class. During the observation, the researcher took a note on what is 
going on in the class. Observation notes were focus on what is said and 
done by students in the speaking class in order to get data in more 
detailed way. 
2. Interview 
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An interview was a data collection method in which an interviewer 
asked questions of an interviewee. Creswell (2008:225) says a 
qualitative interview occurs when researchers ask one or more 
participants in general, open ended questions and record their answers. 
The purpose of interview is to find out what is in and on someone 
else‟s mind and found out from them those things we could not 
directly observe. It could be face to face interview technique, via 
telephone, depending on the arrangement between the researcher and 
the subject. In this study, the interview was conducted to get in-depth 
information that could not be attained by observations and to gain 
further information about an analysis of students‟ speaking anxiety in 
EFL classroom at the third semester students of English Education 
Department of IAIN Surakarta in academic year of 2018 / 2019. 
3. Questionnaire 
According to Chris (2008: 142), questionnaire is a technique of 
collecting data which is done by giving a set of written questions or 
declarations to the respondents. The questions or declaration was used 
as a means to explore their feelings, beliefs, experiences, or activities. 
Moreover, Donald (2010: 220) argues that questionnaire was very 
significant in qualitative study. Jacobs (2006: 226) also says that it 
contains of some questions which are used to get information from 
respondent. Considering the statements above, it is inferred that 
questionnaire attempted to elicit the feelings, beliefs, experiences, or 
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activities of respondents by using a set of questions or declarations. In 
accordance to the way of answering the questions, Arikunto 
(2005:152) distinguishes two types of questionnaire, such as:  
a. Open questionnaire: the respondents can answer the questions 
using their own  words. 
b. Closed questionnaire: the respondents are given the answer so they 
only have to choose it.  
Researcher employs closed questionnaire which asked the 
respondents to answer the questions by choosing the answers which is 
provided by the researcher. The questionnaire is used in order to reveal 
the students‟ and lecturer „attitudes towards the feedback in speaking 
English. 
Table.3.2 Horwitz‘s FLCAS Anxiety Scale 
Please indicate in the space provided the degree to which each statement 
applies to you by marking whether you (1) Strongly Agree, (2) Agree, (3) Are 
Undecided, (4) Disagree, (5) Strongly Disagree with each statement. There are 
not right or wrong answers. Many of the statements are similar to other 
statements. Do not be concerned about this. Work quickly and just record your 
first impression. 
1. I never feel quite sure of myself when I am speaking in my foreign language clas
s. (   ) 
2. I don't worry about making mistakes in language class. (   ) 
3. I tremble when I know that I'm going to be called on in language class. (   ) 
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4. It frightens me when I don't understand what the teacher is saying in the foreign 
language. (   ) 
5. It wouldn't bother me at all to take more foreign language classes.  (   ) 
6. During language class, I find myself thinking about things that have nothing to d
o with the course. (   ) 
7. I keep thinking that the other students are better at languages than I am. (   ) 
8. I am usually at ease during tests in my language class. (   ) 
9. I start to panic when I have to speak without preparation in language class. (   ) 
10. I worry about the consequences of failing my foreign language class. (   ) 
11. I don't understand why some people get so upset over foreign language classes. (   
) 
12. In language class, I can get so nervous I forget things I know. (   ) 
13. It embarrasses me to volunteer answers in my language class. (   ) 
14. I would not be nervous speaking the foreign language with native speakers. (   ) 
15. I get upset when I don't understand what the teacher is correcting. (   ) 
16. Even if I am well prepared for language class, I feel anxious about it. (   ) 
17. I often feel like not going to my language class. (   ) 
18. I feel confident when I speak in foreign language class.  (   ) 
19. I am afraid that my language teacher is ready to correct every mistake I make. (   
) 
20. I can feel my heart pounding when I'm going to be called on in language class.  (   
) 
21. The more I study for a language test, the more con‐ fused I get.  (   ) 
22. I don't feel pressure to prepare very well for language class.  (   ) 
23. I always feel that the other students speak the foreign language better than I do.  
(   ) 
24. I feel very selfconscious about speaking the foreign language in front of other st
udents. (   ) 
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25. Language class moves so quickly I worry about getting left behind. (   ) 
26. I feel more tense and nervous in my language class than in my other classes. (   ) 
27. I get nervous and confused when I am speaking in my language class. (   ) 
28. When I'm on my way to language class, I feel very sure and relaxed. (   ) 
29. I get nervous when I don't understand every word the language teacher says. (   ) 
30. I feel overwhelmed by the number of rules you have to learn to speak a foreign l
anguage. (   ) 
31. I am afraid that the other students will laugh at me when I speak the foreign lang
uage. (   ) 
32. I would probably feel comfortable around native speakers of the foreign languag
e.  (   ) 
33. I get nervous when the language teacher asks questions which I haven't p
repared in advance. (   ) 
In order to measure the scale of attitudes, Likert scales analysis 
was employed in this research. The data were calculated manually with 
the range of score started from 1-5 for the students. 
 
Table.3.3 Likert’s Scoring Table Adapted from Aiken (1997:67) 
Statement Scoring 
Strongly 
Disagree 
Disagree Undecided Agree Strongly 
Agree 
Positive 1 2 3 4 5 
Negative 5 4 3 2 1 
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Further, the data were calculated manually with range of score 
started from 33 up to 165. After the researcher found the result of each 
students‟ anxiety level, it will categorized into some levels started 
from “Very Relaxed”, “Relaxed”, “Mildly Anxious”, “Anxious”, and 
“Very Anxious”.  The scoring table adopted from Oetting‟s Scale 
which consists of 40 items with answers ranged from 1-5 and total 
score of 200. The following table is the score for each anxiety level. 
Table 3.4 
FLCAS Anxiety Scale Adopted from Oetting’s Scale 
 
 
Furthermore, the classification to calculate the anxiety scale 
adopted in Mayangta, 2013:28.   
 
 
 
RANGE LEVEL 
40-79 Very Relaxed 
80-104 Relaxed 
105-129 Mildly Anxious 
130-149 Anxious 
150-200 Very Anxious 
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Table 3.5 
FLCAS Anxiety Scale 
 
 
 
 
 
 
In FLCAS, there are three main types of causes of foreign 
language classroom anxiety: communication apprehension, test 
anxiety, and fear of negative evaluation. (Horwitz, Horwitz and Cope, 
1986:127 cited in Cao, 2011:76).    
From identifying FLCAS questioner with factors of anxiety, there 
are desire to communicating (5, 14, 17, 18, 23, 24, 27, 30), personality 
factors (3, 7, 8, 11, 12, 13, 16, 20, 25, 26, 28, 32), limitations of 
expression (1, 4, 29) and correction of errors (2, 10, 15, 19, 31). 
Identifying FLCAS with reducing the anxiety, there are preparation (9, 
22, 33), relaxation (3, 4, 10, 12, 13, 14, 18, 19, 26, 27, 28, 29, 32) and 
positive thinking (1, 2, 7, 8, 23, 30, 31) 
 
RANGE LEVEL 
124-165 Vary Anxious 
108-123 Anxious 
87-107 Mildly Anxious 
66-86 Relaxed 
33-65   Very Relaxed 
Communication 
Apprehension Item 
1, 4, 9, 14, 15, 18, 
24, 27, 29, 30, 32 
Test Anxiety Item 3, 
5, 6, 8, 10, 11, 12, 
16, 17, 20, 21, 22, 
25, 26, 28 
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F. Technique of Analyzing Data 
In qualitative research, techniques of analyzing the data were used in 
order to synthesize the data collecting from various sources into a coherent 
description of what the researcher had been observed and discovered. 
Regarding with this research, the researcher used data analysis based on 
Miles and Huberman Model (1984:20). Moreover, the process of 
analyzing data was depicted by Miles and Huberman (1984:22) in the 
following picture. 
 
 
 
 
Table 3.4 Illustration of Interactive Model by Miles & Huberman (1984:22) 
 
Miles and Huberman (1984:24) elaborated the four types of analysis 
activity and the activity of data collection form an interactive process 
which was analyzing qualitative data as follows:  
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1.  Data collection  
Data collection means collecting the data from observation, 
interview, and documentation. The researcher collected the data by 
doing interview with the subject and analysis of students‟ speaking 
anxiety in EFL classroom at the third semester students of English 
Education Department of IAIN Surakarta in the academic year of 2018 
/ 2019. Moreover, the researcher arranged the sequence of the result of 
interview which is filled up by using interview and observation. 
2. Data reduction 
Data reduction means summarizing the data, choosing the main 
issues, and finding the patterns and losing the unimportant issues.  The 
researcher did reduction of the data which is resulted from interview 
and observation to the lecturer and students. During the interviews and 
observations done by the researcher, a reduction of the data were 
needed because not all of the data could be processed for the research, 
the important point only and according to the requirement of the data 
were analyzed. 
3. Data display  
Data Display isused to display the qualitative data from data 
reduction in order to know the pattern of the data so that it will be easy 
to understand. The researcher organized the data and described an 
analysis of students‟ speaking anxiety in EFL classroom at the third 
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semester students of English Education Department of IAIN Surakarta 
in the academic year of 2018 / 2019. 
4. Conclusion Drawing or Verification  
In this step, the researcher made an initial conclusion about an 
analysis of students‟ speaking anxiety in EFL classroom at the third 
semester students of English Education Department of IAIN Surakarta 
in the academic year of 2018 / 2019. The initial conclusion will able to 
achieve the research question based on the qualitative data which is 
taken from interview, observation, and documentation, so this research 
would be credible. 
G. Trustworthiness of the Data 
In order to get the accuracy of the data, the researcher uses 
triangulation to check the validity of the data. According to Patton in 
Sutopo, (2006:34) there are four kinds of triangulation techniques. They 
are (1) source triangulation, (2) investigator triangulation, (3) method 
triangulation, (4) theory triangulation. The kinds of triangulation which are 
used in this research are source triangulation and method triangulation. 
The researcher discusses about those as follows: 
1. Source Triangulation 
Patton in Moleong, (2007:195) states that source triangulation has 
similar meaning with data triangulation. This technique guides the 
researcher in order to collect the data. The data is more valid if the 
researcher digs up from several different sources of data. In this 
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research, the data dig up from more than one source of data such as 
students‟ acts, the students‟ responds, and the result of observation of 
teaching and learning process. 
2. Method of Triangulation 
According to Sutopo, (2006:34) method triangulation is the use of 
different methods in one problem of a study. The method used to find 
the answer of this research is not only observation but also 
questionnaire and interview. The first method that is used by the 
researcher is observation. In this observation, the researcher collected 
the data by coming to IAIN Surakarta and observed the process of 
teaching learning speaking in the classroom. The samples of 
observation are photos and videos. Then, for the second method, the 
researcher took the interview to ask the students for more explanation 
as the data related to the observation. The questions given by the 
researcher are as interviewer session.  And for the third method, the 
researcher gave the questionnaire to students using FLCAS (foreign 
language classroom anxiety scale) by Horwitz to measure the level of 
students‟ anxiety. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
A. Research Findings 
The researcher got the data about factors of students‟ anxiety in 
speaking performance of the third semester students of English Education 
Department of IAIN Surakarta. The researcher collected the data from 
observation, interview, and questionnaire. The detail interview and 
questionnaire were stated on the result of the research. The subjects of this 
research were eight students in the third semester students of English 
Education. 
The finding of the research was described and provided with 
supporting data. This research presented detail findings of the study and 
discussion as follows: 
1. The level of anxiety 
From the observation that the researcher did in October 2018, the 
researcher found that the symptoms of anxiety did by the third 
semester of C class in speaking performance were various. On the 
observation, the researcher tried to identify whom got a high anxiety 
with analyzing their performance in debate through their symptoms. 
The students came forward to present their material in front of class, 
many ways did the students to present their idea. SHF, OVA and AGS 
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brought a text to present his task, he explained the material fluently 
but he spoke to fast, so his friends felt difficult to understand about 
the content of the text. It indicated that he felt anxious. Besides that, 
ASY haltingly spoke when she tried to opposed her friend‟s 
statement. WLN spoke to fast and trembles his hand. Other students 
that came forward in front of class had the same form of anxiety. FR 
and TT also brought a text to present their material. She read all of the 
text slowly, so their friend could not hear about their explanation and 
HFZ spoke too gently that their friends couldn‟t listen what she said. 
It means that they felt anxious it looked from their body language they 
spoke to slow but, they read without had eyes contact with their 
friends that sat on the classroom. In the debate, the students also got 
anxiety when their friends protest their statement. The students found 
the difficulties to explain that. After the observation, the research gave 
questionnaire to the students to measure how much students got 
anxiety. To find out the level of anxiety in presentation performance, 
the scoring is done to make easy the categorization of anxiety based 
on the result of scoring process from questionnaire as followed by 
table below: 
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Tabel 4.1 Scoring and Categorizing 
     
No Name Questionnaire Number 
Total Level of 
 score Anxiety 
 
1 AGS 
1 2 3 4 5 6 7 8 9 10 11 12 13 14  15 16 17 
98 Anxious 
 3 4 3 4 3 3 4 2 2 2 2 3 4 3  2 3 4 
 18 19 20 21 22 23 24 25 26 27 28 29 30 31  32 33   
 3 2 3 4 3 3 4 2 4 3 2 4 3 2  3 2   
 
2 FR 
1 2 3 4 5 6 7 8 9 10 11 12 13 14  15 16 17 
104  Anxious 
 5 5 3 5 3 3 5 2 2 2 2 1 3 2  3 4 4 
 18 19 20 21 22 23 24 25 26 27 28 29 30 31  32 33   
 2 3 4 5 3 3 2 3 5 4 2 3 3 3  2 3   
 
3 WLN 
1 2 3 4 5 6 7 8 9 10 11 12 13 14  15 16 17 
86 
  Mildly 
Anxious 
 1 3 3 2 1 2 3 3 2 1 2 2 4 3  2 3 3 
 18 19 20 21 22 23 24 25 26 27 28 29 30 31  32 33   
 1 3 2 2 3 5 3 2 4 4 2 2 5 4  3 1   
 
4 OVA 
1 2 3 4 5 6 7 8 9 10 11 12 13 14  15 16 17 
89  Anxious 
 3 2 3 2 3 4 2 4 3 2 2 2 4 2  2 2 
 
 18 19 20 21 22 23 24 25 26 27 28 29 30 31  32 33   
 2 2 2 4 3 1 3 2 4 4 2 5 3 4  4 2   
 
5 TT 
1 2 3 4 5 6 7 8 9 10 11 12 13 14  15 16 17 
90 Anxious 
 2 4 2 2 3 4 2 4 2 2 2 2 3 2  3 2 5 
 18 19 20 21 22 23 24 25 26 27 28 29 30 31  32 33   
 3 3 2 4 3 2 3 3 3 2 3 2 4 2  3 2 
  
6 ASY 
1 2 3 4 5 6 7 8 9 10 11 12 13 14  15 16 17
92  Anxious  2 3 3 2 3 3 2 3 2 1 2 2 4 3  2 3 5 
 18 19 20 21 22 23 24 25 26 27 28 29 30 31  32 33   
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Mean <x> = ∑x/N 
X = 745/8 
X = 93.13 
Based on the tables above, it can be seen that the mean of 
students‟ anxiety is 93.13. The minimum is 86 and the maximum is 
104. 
Table 4.2 
FLCAS Anxiety Scale 
3 2 2 4 4 2 3 3 3 3 3 3 5 2  3 2   
 
7 HFZ 
1 2 3 4 5 6 7 8 9 10 11 12 13 14  15 16 17 
89 Anxious 
 2 3 2 3 3 2 1 4 2 2 2 2 3 2  3 3 4 
 18 19 20 21 22 23 24 25 26 27 28 29 30 31  32 33   
 2 3 2 4 3 2 3 3 3 2 3 3 5 3  3 2   
 
8 SHF 
1 2 3 4 5 6 7 8 9 10 11 12 13 14  15 16 17 
97 Anxious  
 4 2 4 3 4 3 2 4 4 4 3 2 2 2  2 2 2 
 18 19 20 21 22 23 24 25 26 27 28 29 30 31  32 33   
 3 2 3 4 2 3 2 3 4 4 2 3 3 4  4 2   
 
RANGE LEVEL 
124-165 Very Anxious 
108-123 Anxious 
87-107 Mildly Anxious 
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Based on the interview, questionnaire, and observation, the 
researcher found that the students have four categories of anxiety, 
they are very high anxiety, high anxiety, low anxiety, and very low 
anxiety. According to the table 4.1 student with anxiety is FR; 
students with high anxiety are AGS, OVA, TT, ASY, HFZ and SHF; 
while students with Mildly anxiety is WLN; and no one is categorized 
with very anxiety, relaxed and very relaxed. In the questionnaire the 
student with anxiety is mainly caused by less of self-confidence and 
fear of making mistakes because in their mindset. 
2. The Factors Causing Anxiety 
This part of the study would be focus on what did the factors 
contributing of students‟ anxiety in speaking. The researcher found 
that more than half of the students in open questionnaire answered they 
feel anxious when they have to speak in front of class. The 
observation, questionnaire and interview to the students were 
conducted to gain the data about the factors contributing of students‟ 
anxiety in speaking performance. Based on the result of observation, 
interview, and questionnaire, the researcher concluded some factors of 
66-86 Relaxed 
33-65   Very Relaxed 
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anxiety in speaking performance. According to Rivers (in Rahayu, 
2010: 28), there are four factors of anxity, such as: 
a. Desire to communicating 
As well having something to say, the student must have the 
desire to communicate the message to some person or group of 
persons. Some students may do not have interest in joining 
speaking activity for their teacher who does not show sympathy 
and their classmates are uncongenial. Other may realize that they 
have limitations in the new language and do not want to ridicule. 
Based on the questionnaire, there are 6 of 8 feeling afraid that 
other students will laugh at me when I speak the foreign language 
which were 6 students had chosen agree, a student had chosen 
undecided, and a student had chosen disagree and from the 
interview result, there were 7 of 8 students answered that the factor 
of their anxiety because of unprepared material, lack of vocabulary, 
grammatical structure competency. Here are some of the answers 
from interview stated as follow: 
AGS : kesulitannya itu ketika saya maju trus kelupaan 
vocabnya jadi gak tau Bahasa inggrisnya ini apa ya 
SHF : ada mungkin mungkin misalnya pas presentasi pakek 
Bahasa Inggris kemudian di tanya dan ada satu point yang saya 
gak tau, paling agak panik-panik dikit dan agak bingung, soalnya 
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pakek Bahasa Inggris jadi misal kalo kita mau jelaskan, kosa kata 
kita harus bisa untuk menjelaskan pertanyaan dari teman kita itu 
TT : kesulitannya kekurangan vocab 
HFZ : lupa vocabnya 
ASY : kesulitannya itu vocabnya kurang 
OVA : vocabnya kurang  
FR : kurang vocab aja 
b. Personality factors  
Some students are talkative and others are shy or embarrassed 
if found to be in error. These characteristics affect the students‟ 
performance in speaking activity. Based on the questionnaire, there 
were 3 of 8 students answered that the factor of their anxious was 
worry for making mistakes which were a student had chosen 
strongly agree, two students had chosen agree and others students 
felt no worry about making mistakes and from the interview result 
2 of 8 students answered that the factor of their anxiety were 
embarrassed or shy if the listener could not understand what they 
had said or the lecture got mad when they were in mistaken. 
OVA: takut kalau dosen marah 
ASY: kalau buat kata ambigu kan temen jadi susah 
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memahaminya juga 
c. Limitations of expression 
Students may feel frustrated when they know their choice of 
expression is limited. They cannot demonstrate the maturity of 
their thought. Based on the questionnaire, 4 of 8 students with 3 
students had chosen agree and a student had chosen strongly agree; 
felt quite sure of themselves when they were speaking in foreign 
language. Meanwhile, the interview resulted there were 2 of 8 
students answered that the factor of their anxiety was as stated as 
follow: 
HFZ: mau mengungkapkan itu, mau ngomong misalnya mau 
ngomong A tp malah nangkepnya B jadi bingung mau 
ngucapinnya, jadi gini misalnya kata katanya A tp jadinya malah B 
FR: udah hafal vocabnya tapi gegara blank jadi lupa 
segalanya, bingung mau ngomongnya 
d. Correction of errors 
In several societies, people will keep their ideas if expressing 
them could cause embarrassment for themselves or for the people 
with whom they are conversing. Continual correction sometimes 
can be very irritating. Based on the questionnaire, 4 of 8 students 
with a student had chosen strongly agree and 3 students had chosen 
agree for feeling that the other students speak the foreign language 
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better than them. Meanwhile, from the interview result, there were 
2 of 8 students answered that the factor of their anxiety was as 
stated as follow: 
OVA: takut salah, takut dimarahin dosen. 
SHF: deg-degan, takut salah. 
Most of the students were afraid of making mistakes when 
speak foreign language in front of class. In the observation, the 
researcher found that there is student laughed by their friends when 
she made a mistake when speak in front of class. It is also become 
a main factor of students‟ anxiety in speaking performance. 
3. Students‟ Anxiety Reduction 
Based on the result of observation, interview, and questionnaire, 
the researcher concluded some strategies to reduce anxiety in speaking 
performance. According to Kondo and Ling (2004: 262), there are 
three strategies to reduce anxiety in speaking performance, such as: 
a. Preparation 
Preparation the material is the action used by students to 
prepare the thing that they want to say in their presentation. Based 
on questionnaire, interview, and observation half of students did 
preparation to reduce their anxiety in speaking performance. In the 
questionnaire, 7 of 8 students answered that they start to panic 
when they have to speak without preparation in language class. It 
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can be concluded that most of students use preparation to reduce 
their anxiety in speaking performance. It is one of strategies to 
reduce anxiety in teaching learning process especially in teaching 
foreign language. 
Based on the interview, the researcher found that 2 of 8 
students doing preparation to reduce their anxiety in speaking. 
They think that doing preparation is the one of strategies to reduce 
their anxiety, such as: 
OVA: belajar dulu, biar performanya lebih baik 
HFZ: baca lagi materianya. 
Based on the observation, the researcher found that preparation 
in almost all of time and material in speaking performance. In the 
observation, the material was debate. In this observation the 
researcher found that some of the students spoke fluently when 
they debated because they brought a note and read the text. The 
other students wrote a note of their material then read and prepare 
the material before perform in front of class. It could be seen from 
the students that did not come forward yet sometimes seen busy 
with their material. 
b. Relaxation 
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In relaxation, the researcher found some strategies used by 
students to relaxing their mind such as take a deep breath, relax, 
calm down, and close their eyes. The researcher found relaxing in 
questionnaire and interview. In the questionnaire, 5 of 8 students 
answered that they were relaxing their mind before perform to 
reduce their anxiety. In the interview the researcher found that 5 of 
8 students said that 
AGS: sebelum maju saya ambil minum, ambil nafas 
SHF: diem dulu, ambil nafas, baru mulai ngomong 
TT: ambil nafas, tarik nafas dalam, trus kalau didepan 
goyang-goyangin kaki atau tangan 
WLN: duduk dulu, tenangin diri dulu 
FR: pokoknya tarik nafas dulu, biar focus lagi ke hal itu 
Based on the interview, they relax their mind to reduce their 
anxiety. They relaxing their mind to made their-self more 
comfortable before came forward. Most of students combine 
relaxing strategy with other strategy. The students felt that relaxing 
strategy only reduce their anxious before perform and the anxious 
in deliver the material. 
c. Positive thinking 
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Positive thinking is the one of the ways to reduce anxiety in 
speaking performance. From the questionnaire result, 2 of 8 
students answered that they choose to be positive thinking to 
reduce their anxiety. They said that everything will be easy in the 
test. 
Based on the interview, the students said that positive thinking 
is the best way to learn something because everything will be fine. 
Positive thinking is the main technique to reduce their anxiety by 
them. The interview resulted that ASY said kalo aku sendiri sih 
yang penting PD dulu,  
B. Discussion 
In this research findings, the researcher discusses some theories 
concerning with speaking anxiety. The researcher observed and studied in 
many dimensions to get the data. In order to justify the research findings, 
the researcher tried to discuss it with the other relevant references. 
1. Level of Anxiety 
Based on the table in the finding, it can be seen that the mean of 
students‟ anxiety is 93,13. The minimum is 86 and the maximum is 
104. In order to divide the students‟ anxiety, the researcher uses 
categories from FLCAS Anxiety Scale Adopted from Oetting‟s Scale.  
Based on the questionnaire, students had many kinds of response to 
answer FLCAS. There are 8 students who had different levels of 
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anxiety. The researcher found that there are 7 students (87,5%) who 
had high anxiety (desire to communicating), then there are 3 students 
(37,5%) who had high anxiety (personality factors), there are 4 
students (50%) who had high anxiety (limitations of expression), and 
there are 4 students (50%) who had high anxiety (correction of errors). 
It means that most of students had level of anxiety in high level among 
another level that found in this research. 
2. The Factors Causing Anxiety 
Based on the theory of Rivers (in Rahayu, 2010: 28) adds that there 
are psychological factors in communicating which include: Desire to 
communicating, Comprehension as well as expression, Personality 
factors, Limitations of expression, Correction of errors. 
Based on the research findings of this thesis, the researcher found 
that most of the third semester students of English Department of IAIN 
Surakarta feel anxious when speaking performance. There were some 
causes that make students feel anxious when speak in front class. From 
the questionnaire and interview result, most of students felt anxious. 
The factors are desire to communicating, personality factors, 
limitations of expression, correction of errors. 
The researcher found that the dominant factors of the second 
semester students of English Department were desire to 
communicating in front of class. Actually, desire to communicating 
was a realizing that they have limitations in the new language and do 
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not want to ridicule, such as: unprepared material, lack of vocabulary, 
grammatical structure competency. It means that the psychology 
problems like desire communicating that focus on their competences 
would give effects towards their performance because an anxiety for 
making ridicule and lacking the competences (having limitation in the 
new language).  
The second factor that caused anxiety is personality factors. 
Personality factors come from the inside and factor with other students 
who influence to the personal of the student that students are talkative 
and others are shy or embarrassed if found to be in error. Toth (2011) 
argue that anxious English majors make a conscious effort to speak 
English correctly, trying hard to avoid mistakes and find the most 
appropriate words, as a result of which they perceive speaking in the 
second language as a laborious and at the same time very stressful 
experience. The researcher found that mostly had the personal anxiety 
caused of students‟ unprepared with the material for presentation in 
front of class. Meanwhile, interpersonal anxiety that felt by the 
students caused they lost self-confident when spoken in front of other 
students. Then the last factor of anxiety is fear of making mistakes.  
The third factor was limitations of expression that they found 
difficulties for expressing their idea. Based on the questionnaire, 4 of 8 
students answered that they were fear of making mistakes. Most of the 
students were afraid of making mistakes when speak foreign language 
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in front of class. In the observation, the researcher found that there is 
student laughed by their friends when she made a mistake when speak 
in front of class. It is also become a main factor of students‟ anxiety in 
speaking performance. 
The fourth was correction of errors that students will keep their 
ideas because if expressing them could cause embarrassment for 
themselves or for other students with whom they are conversing. In 
this case, students felt embarrassment if the other student or lecture 
gave a correction that could make them very irritating. 
3. Students‟ Anxiety Reduction 
Moreover, from five factors that proposed by Rivers (in Rahayu, 
2010: 28), most of the anxiety factors that usually do by students in the 
third semester of English Department of IAIN Surakarta are desire to 
communicating (6 students), personality factors (3 students), 
limitations of expression (4 students), correction of errors (4 students). 
In order to get a good speaking, the students should reduce the anxiety, 
students should have the strategies to reduce their anxiety. Based on 
the theory of Kondo and Ling (2004: 262) there are five strategies to 
reduce anxiety, they are: preparation, relaxation, positive thinking, peer 
seeking, and resignation. 
a. Preparation 
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Based on the questionnaire, most of the students used 
preparation to reduce their anxiety. They have preparation before 
speaking in front of class. There were 7 students from 8 students 
doing preparation to reducing their anxiety. Based on the interview 
they said that by preparing the material and studying on it they can 
reduce their anxious when perform in front of class. They afraid if 
they did not prepare the material before perform in front of class, 
they cannot speak well and afraid something bad would be happen. 
When the students are motivated to reduce their anxiety, they are 
assumed to adopt those strategies they perceived to be most 
effective. 
b. Relaxation 
Based on the questionnaire, there were 5 students of 8 
students used relaxation to reduce their anxiety. Take a deep breath 
and calm down are strategies which were used by mostly of 
students to make them relax and calm down in decreasing the 
feeling of anxiety during speaking performance. By using the 
strategy, the students can keep control their feeling of frightened 
and when students in relax condition it will be help them to explore 
their performance. 
c. Positive Thinking 
Positive thinking is a way of thinking process which use 
positive motivation is for own self that everything will be fine. The 
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researcher found that there were 2 of 8 students used positive 
thinking as the strategy to reduce their anxiety. Most of students 
incorporate the positive thinking of anxiety coping strategies with 
relaxation strategy. It means that if students feel relax to face 
something their thinking will be more positively. These strategies 
are intended to divert attention from the stressful situation to 
positive and pleasant cues, and bring relief to anxious students. It 
helps students to motivate themselves to do better and do not worry 
about making mistakes. 
Moreover, from five strategies that proposed by Kondo (2004), 
most of the anxiety coping strategies that usually do by students in 
the third semester of English Department of IAIN Surakarta are 
preparation (7 students) relaxation (5 students) positive thinking (2 
students). Some of the students sometimes combine one of anxiety 
coping strategies with one or more of other strategies. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion 
Based on the result in chapter four, the researcher can conclude that 
the third semester students of English Department of IAIN Surakarta 
sometimes feel anxious when speaking in front class. The level of 
anxiety of the students were 8 students who had different levels of 
anxiety. The researcher found that there are 7 students (87,5%) who had 
high anxiety (in desire to communicating), then there are 3 students 
(37,5%) who had high anxiety (in personality factors), there are 4 
students (50%) who had high anxiety (in limitations of expression), and 
there are 4 students (50%) who had high anxiety (in correction of 
errors). It means that most of students had level of anxiety in high level 
among another level that found in this research. 
The factors of speaking anxiety in the third semester students of 
English Department of IAIN Surakarta are 7 students who had desire to 
communicating issue, 3 students who had personality factors issue, 4 
students who had limitations of expression issue, and 4 students who 
had correction of errors issue. The most factors of speaking anxiety in 
the third semester students were desire to communicating. The 
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researcher also found some strategies that were used by students in 
reducing anxiety in speaking performance. Those are preparation, 
relaxation, positive thinking, peer seeking, and resignation. The most 
strategies used by students in the second semester to reduce their 
anxiety in speaking by using preparation and positive thinking. 
B. Suggestion 
From the findings that presented in chapter four, there are some 
suggestions that can be taken as a consideration in teaching and 
learning process especially in learning foreign language, as follows: 
1. For Teacher 
Depending on the factors these are provoked, there are 
many different ways to deal with inhibitions related to 
speaking in foreign language. The teacher should recognize 
that anxiety is one of the reasons of why students having 
difficulties in teaching and learning process especially when 
they learn foreign language in speaking activity. The teacher 
should plan classes carefully and analyze her or she behavior 
during the lesson. The teacher should plan the material it 
well, for example when speaking in front of class the teacher 
gives themes spontaneously to the students. So, the students 
try to study hard and make a good idea about the themes. The 
teacher also could build a friendly situation in a class and 
create a relax situation to the students to make a good 
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interaction among all of member of the class. Motivation 
from the teacher also needed to make students more active 
and bravely and also confident to learn the material. 
2. For Students 
In learning speaking, the students are expected not to feel 
anxious when speaking English in the class. Students should 
prepare before doing the presentation or speaking 
performance. They must pay attention about anxiety when 
speaking English. In teaching learning process, when the 
teacher gives themes spontaneously about the material, the 
students should try to study hard. In learning speaking, the 
students are expected not to feel anxious when speaking 
English in the class. Students should prepare before doing the 
presentation or speaking performance. They must pay 
attention about anxiety when speaking English. In teaching 
learning process, when the teacher gives themes spontaneously 
about the material, the students should try to study hard and 
make a good idea about the themes that would be learn. So, it 
can make the students more active and would be easy to speak 
in front of class because they had more idea to speak. They 
also must be confident and no need to fear of making mistakes 
when speak English. To reduce the students‟ anxiety should 
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learn more and use some strategies to reduce their anxiety in 
speaking performance. 
3. For Other Researchers 
For other researchers who are interested in conducting in 
similar study. This research can be used as a reference for 
them to support their study. The researcher hopes the next 
researchers can do research better and can follow up this 
research. 
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